
36

LEARNING STANDARDS 

See the standards alignment chart to learn how this lesson supports New Jersey 
State Standards.

VOCABUL ARY

Black codes

Civil War

emigrant 

Exoduster

Freedmen’s Bureau

Jim Crow

Jim Crow laws

segregate/segregation

Reconstruction

MATERIALS

→ AV equipment to project an image

→ Index cards or sticky notes

→ Examples of Laws Limiting Freedom (one per student)

→ Analyzing Images of Resistance (one or more copies per student)

→ Images of Resistance (one or more copies per small group)

TIME NEEDED 

60 minutes

OBJECTIVES

Students will:

→  Discuss what is required to live a free and happy life.

→  Describe how laws passed following the Civil War, such as Black codes and Jim 
Crow laws, limited freedom and equality for Black Americans.

→  Analyze images depicting Black resistance to oppression and inequality during 
the era of Reconstruction.

ESSENTIAL QUESTIONS 

How did those opposed to equal rights for Black people try to prevent the 
progress that was being made during Reconstruction? How did Black people 
show resistance?

Elementary School | Grades 3–5

RESISTING OPPRESSION,  
CLAIMING FREEDOM
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PART 1
A Free and Happy Life (30 minutes)

1  Ask students to consider the following question: “What 
do you most need to lead a free and happy life?” Post the 
list below on the board. In pairs, have students copy each 
item onto a separate index card or sticky note. Direct pairs 
to rank the list according to the needs they feel are most 
important for freedom and happiness. Encourage them to 
discuss and share their reasoning as they sort.

  → communication

  → education

  → family

  → freedom to express opinions

  → health and hygiene

  → housing

  → leisure

  → nutrition

  → safety

  → transportation

2  Debrief the exercise by discussing the following questions 
as a class:

  →  Which items did you rank as the top two or three?  
Why were these most important to you?

  →� �+RZ�ZRXOG�\RXU�OLIH�EH�GLHUHQW�LI�RQH�RI�WKHVH�WKLQJV�
were taken from you?

  →  Are you aware of any groups of people—in history or 
today—who were/have been deprived of one of these 
WKLQJV"�+RZ�GR�\RX�WKLQN�WKLV�DHFWV�KDV�DHFWHG� 
their lives?

Procedures
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3  Transition to your study of slavery and Reconstruction.  
Remind students that following the Civil War, there was 
a period of time in which Black Americans enjoyed new 
rights and progress. Explain that some white people felt 
threatened by these new rights and created unfair laws—
known as Black codes and later as Jim Crow laws—that  
diminished the freedoms of Black people. Use the  
GHȴQLWLRQV�EHORZ�DV�QHHGHG�WR�HODERUDWH�ZLWK�VWXGHQWV�

  Black Codes: These were laws that restricted the freedom 
and movement of Black people and forced them to work 
for low wages. Though they existed before the Civil War 
throughout the U.S., most of these laws were passed in the 
South from 1865–1866.

  Jim Crow laws: These were laws that segregated  
(separated) Black people from white people and limited 
their opportunity to vote, hold jobs, get an education and 
enjoy other freedoms. These laws started in 1876 and  
lasted until 1965. They existed throughout the U.S., but 
were more widespread and long-lasting in the South.

4  Form small groups of four by having the pairs formed  
in step 1 join with another pair. Distribute copies of the 
handout Examples of Laws Limiting Freedom. Direct groups 
WR�UHDG�MXVW�WKH�H[DPSOHV�WKDW�UHȵHFW�WKH�QXPEHU�RQH�
item(s) from their ranked lists in step 1. Collaboratively, 
have them create an illustration or write a paragraph 
showing how the lives of Black people became less free 
and equal as a result of the laws.

5  Allow groups to share their work with the class as time 
permits. Discuss the following questions:

  →  How did it feel to read about these prejudiced and  
unfair laws?

  →� �+RZ�GR�\RX�WKLQN�WKH�ODZV�\RX�UHDG�DERXW�DHFWHG�WKH�
ability of Black Americans to lead a free and happy life?

  →  How do you think Black people might have resisted or 
fought back against laws like these?

N O T E
The name “Jim Crow”  
UHIHUV�WR�D�ȴFWLRQDO�PLQVWUHO�
FKDUDFWHU�FUHDWHG�LQ�WKH�
����V��GHSLFWLQJ�D�FOXPV\�
DQG�GLP�ZLWWHG�HQVODYHG�
PDQ��7KH�ZLGHO\�SHUIRUPHG�
DFW�ZDV�SRSXODU�DPRQJ�ZKLWH�
DXGLHQFHV�DQG�Ȋ-LP�&URZȋ� 
EHFDPH�D�FRPPRQ�SHMRUDWLYH�
WHUP�IRU�%ODFN�SHRSOH�

N O T E
&LUFXODWH�DQG�KHOS�VWXGHQWV�
ZLWK�DQ\�ROG�IDVKLRQHG�RU�
OHJDOLVWLF�ODQJXDJH�WKDW� 
WKH\�PLJKW�QRW�XQGHUVWDQG��
([SODLQ�WKDW�ȊQHJURȋ�DQG� 
ȊFRORUHGȋ�ZHUH�WHUPV�FRP�
PRQO\�XVHG�WR�GHVFULEH�%ODFN�
SHRSOH�LQ�RWKHU�WLPHV��DQG�
WKDW�WKH\�DUH�LQDSSURSULDWH� 
WR�XVH�WRGD\�
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PART 2
Images of Resistance (30 minutes)

6  Tell students that they will investigate images depicting 
some of the ways that Black people resisted unfair laws 
and treatment in the years following the Civil War.  
Project the handout Analyzing Images of Resistance.  
Introduce students to the TACOS method (see handout) 
and demonstrate it by engaging the class in an analysis  
of any sample image.

7  Divide the class into small groups and distribute copies 
of the handout Analyzing Images of Resistance. Have small 
groups analyze at least one of the drawings from Images 
of Resistance. You can assign one or more to each group 
or provide groups with the whole gallery and allow them 
to select according to their interest. Circulate as students 
ZRUN�DQG�HQFRXUDJH�WKHP�WR�GLVFXVV�WKHLU�GLHUHQW� 
perspectives and ideas as they observe.

8  Bring the whole group back together. As time allows,  
project the Images of Resistance and allow groups to share 
the titles they assigned to each image along with their  
rationales. Emphasize the idea that although some  
Americans were unwilling to accept change, many Black 
people and others worked hard to resist hate and make 
our country freer and fairer for all people.

9� �&RQFOXGH�WKH�OHVVRQ�E\�HQJDJLQJ�VWXGHQWV�LQ�D�ȴQDO� 
discussion using some of the questions on the next page.
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Discussion Questions

 1
  :K\�GLG�VRPH�$PHULFDQV�ZDQW�WR�OLPLW�IUHHGRP�DQG� 

RSSRUWXQLWLHV�IRU�%ODFN�$PHULFDQV�DIWHU�WKH�&LYLO�:DU"

 
2
� �+RZ�GLG�%ODFN�FRGHV��-LP�&URZ�ODZV�DQG�RWKHU�XQIDLU�

SUDFWLFHV�DHFW�%ODFN�$PHULFDQV"

 
3
� �+RZ�GLG�%ODFN�SHRSOH�UHVLVW�EHLQJ�WUHDWHG�XQIDLUO\�GXULQJ�

WKLV�WLPH�SHULRG"�

 
4
� �:KDW�SHDFHIXO�PHWKRGV�GLG�\RX�VHH�LQ�XVH�WR�UHVLVW� 

XQIDLU�WUHDWPHQW"

 
5
� �:KLFK�RI�WKH�LPDJHV�WKDW�\RX�REVHUYHG�GR�\RX�WKLQN�

\RXȇOO�PRVW�UHPHPEHU"�:K\"

 
6
� �:KDW�DUH�VRPH�RI�WKH�ZD\V�ZH�FDQ�UHVLVW�WKLQJV�WKDW�DUH�

ZURQJ�WRGD\"
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ADDITIONAL RESOURCES 

+  �&RQVWLWXWLRQDO�5LJKWV�
)RXQGDWLRQ��Ȋ6RXWKHUQ�
%ODFN�&RGHV�ȋ�KWWSV���
ZZZ�FUI�XVD�RUJ�
EURZQ�Y�ERDUG���WK�DQQL�
YHUVDU\�VRXWKHUQ�EODFN�
FRGHV�KWPO. 

+  �'LJLWDO�3XEOLF�/LEUDU\�RI�
$PHULFD���3ULPDU\�6RXUFH�
6HWVȃ([RGXVWHUV��$IUL�
FDQ�$PHULFDQ�0LJUDWLRQ�
WR�WKH�*UHDW�3ODLQV���
KWWSV���GS�OD�SULPD�
U\�VRXUFH�VHWV�H[RGXVW�
HUV�DIULFDQ�DPHULFDQ�PLJUD�
WLRQ�WR�WKH�JUHDW�SODLQV.

+  �'LJLWDO�3XEOLF�/LEUDU\�RI�
$PHULFD���3ULPDU\�6RXUFH�
6HWVȃ7KH�)UHHGPHQ
V�
%XUHDX���KWWSV���GS�OD�
SULPDU\�VRXUFH�VHWV�WKH�
IUHHGPHQ�V�EXUHDX.

+  �*DLOODUG��)U\H�DQG�5RVQHU��
0DUWL��The Slave Who Went 
to Congress��0RQWJRPHU\��
$/��1HZ6RXWK�%RRNV�������

+  �3%6�/HDUQLQJ�0HGLD��
Ȋ5HFRQVWUXFWLRQ��7KH�
%ODFN�&RGHV�ȋ�KWWSV���
Q\�SEVOHDUQLQJPHGLD�
RUJ�UHVRXUFH�UHFRQVWUXF�
WLRQ�EODFN�FRGHV�UHFRQ�
VWUXFWLRQ�WKH�EODFN�FRGHV.

Lesson Extensions

↗  Have students read The Slave Who Went to Congress (see  
$GGLWLRQDO�5HVRXUFHV���ZKLFK�SURȴOHV�RQH�RI�WKH�ȴUVW�%ODFN�
congressmen. Then have them research one or more of the 
Black congressmen from the Reconstruction era listed below, 
who also started their lives as enslaved people. Assign students 
to create a collage showing some of the ways that these men 
emerged from slavery to resist unfair laws and treatment during 
the period following the Civil War.

  → Blanche Kelso Bruce

  →� -HHUVRQ�)UDQNOLQ�/RQJ�

  → Robert Smalls

  → Jeremiah Haralson

  →� -RKQ�5R\�/\QFK�

  → Benjamin Sterling Turner

  → John Adams Hyman

  → Joseph Hayne Rainey

  → Josiah Thomas Walls

↗  One of the most important ways that Black people resisted 
oppression and created opportunity after the Civil War was 
through the establishment of schools for Black students.  
Between 1861 and 1900, more than 90 historically Black  
colleges and universities (HBCUs) were created. Shaw University, 
IRXQGHG�LQ�1RUWK�&DUROLQD�LQ�������ZDV�WKH�ȴUVW�%ODFN�FROOHJH�
set up after the Civil War. Other early HBCUs include Talladega 
College, Howard University, Morehouse College and Hampton 
University. Assign students to select one of these schools to  
research and have them give a short presentation on the 
school’s history. Students may also research famous alumni 
from the school (past and present) and report on the  
accomplishments of these individuals.
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HANDOUT

Examples of Laws Limiting Freedom

Focus only on the laws below that match the number one categories you chose in response to the question, 
“What do you most need to lead a free and happy life?”

Communication The Corporation Commission is hereby vested with power and authority to require 
telephone companies...to maintain separate booths for white and colored patrons 
when there is a demand for such separate booths. (Oklahoma)

Education The schools for white children and the schools for negro children shall be conducted 
separately. (Florida)

Education Books shall not be interchangeable between the white and colored schools,  
EXW�VKDOO�FRQWLQXH�WR�EH�XVHG�E\�WKH�UDFH�ȴUVW�XVLQJ�WKHP���1RUWK�&DUROLQD�

Family It shall be unlawful for a white person to marry anyone except a white person.  
Any marriage in violation of this section shall be void. (Georgia)

Nutrition It shall be unlawful to conduct a restaurant or other place for the serving of food in 
the city, at which white and colored people are served in the same room, unless such 
ZKLWH�DQG�FRORUHG�SHUVRQV�DUH�HHFWXDOO\�VHSDUDWHG�E\�D�VROLG�SDUWLWLRQ�H[WHQGLQJ�
IURP�WKH�ȵRRU�XSZDUG�WR�D�GLVWDQFH�RI�VHYHQ�IHHW�RU�KLJKHU��DQG�XQOHVV�D�VHSDUDWH�
entrance from the street is provided for each compartment. (Alabama)

Health There shall be maintained by the governing authorities of every hospital…separate 
entrances for white and colored patients and visitors, and such entrances shall be 
used by the race only for which they are prepared. (Mississippi)

Health No person or corporation shall require any white female nurse to nurse in wards 
or rooms in hospitals, either public or private, in which negro men are placed. 
(Alabama)

Housing Any person...who shall rent any part of any such building to a negro person or a 
negro family when such building is already in whole or in part in occupancy by a 
ZKLWH�SHUVRQ�RU�ZKLWH�IDPLO\ȐVKDOO�EH�SXQLVKHG�E\�D�ȴQH�RI�QRW�OHVV�WKDQ�WZHQW\�ȴYH�
($25.00) nor more than one hundred ($100.00) dollars or be imprisoned not less than 
����RU�PRUH�WKDQ����GD\V��RU�ERWKȐ��/RXLVLDQD�
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HANDOUT

Examples of Laws Limiting Freedom
(continued)

SOURCE��-LP�&URZ�0XVHXP�RI�5DFLVW�0HPRUDELOLD��Ȋ([DPSOHV�RI�-LP�&URZ�/DZV�ȋ�https://www.ferris.edu/htmls/news/jimcrow/links/misclink/examples.htm.

Hygiene No colored barber shall serve as a barber [to] white women or girls. (Georgia)

Leisure It shall be unlawful for any amateur colored baseball team to play baseball in any 
vacant lot or baseball diamond within two blocks of any playground devoted to the 
white race. (Georgia)

Leisure It shall be unlawful for colored people to frequent any park owned or maintained 
E\�WKH�FLW\�IRU�WKH�EHQHȴW��XVH�DQG�HQMR\PHQW�RI�ZKLWH�SHUVRQV�����*HRUJLD�

Leisure Every person...operating...any public hall, theatre, opera house, motion picture show 
or any place of public entertainment…which is attended by both white and colored 
persons, shall separate the white race and the colored race and shall set apart and 
designate... certain seats…to be occupied by white persons and a portion…to be 
occupied by colored persons. (Virginia)

Safety No organization of colored troops shall be permitted where white troops are 
DYDLODEOH��DQGȐFRORUHG�WURRSV�VKDOO�EH�XQGHU�WKH�FRPPDQG�RI�ZKLWH�RɝFHUV��
(North Carolina)

Transportation The conductors or managers on all…railroads shall have power, and are hereby 
required, to assign to each white or colored passenger his or her respective car, 
coach or compartment. If the passenger fails to disclose his race, the conductor 
and managers…shall be the sole judges of his race. (Virginia)

Freedom to  
express opinions

Any person...who shall be guilty of printing, publishing or circulating printed…
matter…or general information, arguments or suggestions in favor of social 
equality or of intermarriage between whites and negroes, shall be…subject to 
ȴQHȐQRW�H[FHHGLQJ�ȴYH�KXQGUHG����������GROODUV�RU�LPSULVRQPHQW�QRW�H[FHHGLQJ�
six (6) months or both. (Mississippi)
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HANDOUT

Analyzing Images of Resistance

Examine the image closely using the TACOS strategy. Record your observations on the chart. Then give the 
image a title relating to the theme of resistance during the Reconstruction period.

IMAGE NUMBER:  YOUR TITLE:  

TIME 
(When was this image  
created? If a date is not  
provided, are there clues 
about the time?)

ACTIONS 
(Who are the people  
in the image? What are  
they doing or saying?  
What is going on?)

CAPTION 
(What text accompanies the 
image? What does it mean? 
Does the text match the  
actions you see?)

OBJECTS 
(What objects stand out the 
most or are most important? 
How do they support the  
artist’s message?)

SUMMARY 
(What is the meaning  
or message of the image? 
What is the mood or  
feeling?)
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HANDOUT

Images of Resistance #2

+LUDP�5HYHOV�WDNHV�D�VHDW�IRU�0LVVLVVLSSL�LQ�WKH�8�6��6HQDWH�
DPLGVW�D�JURXS�RI�RWKHU�VHQDWRUV
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HANDOUT

Images of Resistance #3

The First Vote
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HANDOUT

Images of Resistance: Sources and Citations
IMAGE #1: Zion African-American School, Charleston, South Carolina, winter 1866
Waud, A.R. “Zion” school for colored children, Charleston, South Carolina. 1866��:RRG�HQJUDYLQJ��/LEUDU\� 
of Congress, Washington, D.C., https://www.loc.gov/pictures/item/97501517.

IMAGE #2: Hiram Revels, 1870
+LUDP�5HYHOV��RQH�RI�WKH�ȴUVW�%ODFN�PHPEHUV�RI�&RQJUHVV��WDNHV�D�VHDW�IRU�0LVVLVVLSSL�LQ�WKH�8�6��6HQDWH�
amidst a contemplative group of other senators (from left to right: Henry Wilson, Oliver Morton, Carl 
Schurz and Charles Sumner). https://commons.wikimedia.org/wiki/File:Revels,_Schurz_and_Sumner.jpg.

IMAGE #3: The First Vote, 1867
$�TXHXH�RI�$IULFDQ�$PHULFDQ�PHQ��WKH�ȴUVW��GUHVVHG�DV�D�ODERUHU��FDVWLQJ�KLV�YRWH��WKH�VHFRQG�LV�GUHVVHG� 
DV�D�EXVLQHVVPDQ��WKH�WKLUG�LV�ZHDULQJ�D�8QLRQ�DUP\�XQLIRUP��DQG�WKH�IRXUWK�DSSHDUV�WR�EH�GUHVVHG� 
as a farmer.
Waud, A.R. The First Vote��������3ULQW��ZRRG�HQJUDYLQJ��/LEUDU\�RI�&RQJUHVV��:DVKLQJWRQ��'�&��� 
https://www.loc.gov/pictures/item/2011648984.

IMAGE #4:�([RGXVWHU�0RYHPHQW��)UDQN�/HVOLH
V�ΖOOXVWUDWHG�1HZVSDSHU��$SULO���������
Procession of refugees from the steamboat landing to the colored churches. Exodusters was a name given 
to Black people who migrated from states along the Mississippi River to Kansas in the late 19th century, as 
SDUW�RI�WKH�([RGXVWHU�0RYHPHQW��ΖW�ZDV�WKH�ȴUVW�JHQHUDO�PLJUDWLRQ�RI�%ODFN�SHRSOH�IROORZLQJ�WKH�&LYLO�:DU��
As many as 40,000 Exodusters left the South to settle in Kansas, Oklahoma and Colorado.
)UDQN�/HVOLH
V�ΖOOXVWUDWHG�1HZVSDSHU��Exoduster Movement. 1879. Science Source, https://www.science-
VRXUFH�FRP�&6�DVS["93� 6HDUFK5HVXOW	9%Ζ' �239+.8�=5*�6	60/6 �	5: ����	5+ ���	32383-
PN=4&POPUPIID=2OPEBM9GAKPN. 

IMAGE #5:�&RORUHG�HPLJUDQWV�VHHNLQJ�KRPHV�LQ�WKH�1RUWK��+DUSHU
V�:HHNO\�0DJD]LQH��$XJXVW��������
Ȋ$IULFDQ�$PHULFDQ�LQWHUQDO�PLJUDWLRQ�IURP�9LUJLQLD�WR�1HZ�<RUN�&LW\�E\�VKLS��-XO\�������DUWLVW
V�LPSUHVVLRQ��
zoomable image.," House Divided: The Civil War Research Engine at Dickinson College, http://hd.housedi-
vided.dickinson.edu/node/47538.

IMAGE #6: 7KH�)UHHGPHQȇV�%XUHDX��)UDQN�/HVOLH
V�ΖOOXVWUDWHG�1HZVSDSHU��-XO\���������
0DQ�UHSUHVHQWLQJ�WKH�)UHHGPHQ
V�%XUHDX�VWDQGV�EHWZHHQ�DUPHG�JURXSV�RI�(XUR�$PHULFDQV� 
and Afro-Americans.
Waud, A.R. The Freedmen’s Bureau��������3ULQW��ZRRG�HQJUDYLQJ��/LEUDU\�RI�&RQJUHVV��:DVKLQJWRQ��'�&���
https://www.loc.gov/pictures/item/92514996.

IMAGE #7:�&RXUW�LQ�VHVVLRQ��)UDQN�/HVOLH
V�ΖOOXVWUDWHG�1HZVSDSHU��$XJXVW���������
)UHHGPHQȇV�%XUHDX�RɝFHV��5LFKPRQG��9LUJLQLD��VXPPHU�����
�&RXUW�LQ�VHVVLRQ��)UHHGPHQ
V�%XUHDX�RɝFHV��5LFKPRQG��9LUJLQLD��VXPPHU�������DUWLVW
V�LPSUHVVLRQ����
House Divided: The Civil War Research Engine at Dickinson College, http://hd.housedivided.dickinson.edu/
node/45575.

IMAGE #8:�)UHHGPHQȇV�%XUHDX�:HGGLQJ��9LFNVEXUJ��0LVVLVVLSSL��+DUSHU
V�:HHNO\�0DJD]LQH��-XQH���������
Marriage of a colored soldier at Vicksburg by Chaplain Warren of the Freedmen’s Bureau.
�)UHHGPHQV
�%XUHDX�:HGGLQJ��9LFNVEXUJ��0LVVLVVLSSL��-XQH�������DUWLVW
V�LPSUHVVLRQ���+RXVH�'LYLGHG�� 
The Civil War Research Engine at Dickinson College, http://hd.housedivided.dickinson.edu/node/45472.


